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This particular book of mine, ‘Teacher’s Module For the Medinah Arabic For Children’
may be photocopied if the need arises. With respect to this, and without having to
resort to adding ‘consequential actions’ such as stating :

“This book is copyright protected. Those found guilty
of copying will be drawn and quartered.”

...or likewise (which normally comes at the author's copyright page), I would like
instead to ask for simple common respect for the author's hard work—often years—in
mind. So, that being said : If you need to photocopy this book for extra exercises for
yourself or your students then please do so. No, you cannot re-print the book (or
portions of it) and sell it under a new name. No, you cannot download a copy from the
internet, nor upload it to the internet. But, yes, feel free to photocopy your personal
copy for learning and as long as you intend to learn from it, or teach it to others.

Please visit both Dr V. Abdur Rahim's website for the Arabic Language, and
particularly mine for additional material and tips relating to calligraphy, the Arabic
Language, and teaching methodology relating to the seven-book children’s series :

www.DrVaniya.com www.Taha-Arabic.com

Shukran! !\3&3 Thank you!
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Foreword

Arabic is easy.

In too many countries, the language of the Qur’an is unfortunately taught as
an archaic language; dead, non-practical, and dull. It has become
assumed—unfortunately—that Arabic is difficult, and that a mastery of the
language comes only through blind memorization and pointless drilling. This
is the core of the problem and that is what this module seeks to remedy.

The following occurred to me : Children don’t learn a language. They just
speak it. If they can speak it, they will understand

We have found students learnmg the Madinah Arabic Course for Children
JL;:L)U - Srab i) J\;J };J\ 32| _~3,> without difficulty, nay, learning with
zeal. And as we watch them we’re wondering : Why do people make learning
Arabic difficult?

When you are teaching non-native speakers, something that must be
understood are the numerous differences between their first language and
Arabic. For instance, Arabic is read from right-to-left, the letters, the
sounds, the numbers, the pronunciation and the grammar rules are all
contrsting. To an English-speaking person learning German or French, for
instance, the divergence is not as significant. Both are left-to-right, they
share common letters and script, and most are pronounced similarly in
other European languages. Moreover, the sounds are mostly familiar, and
the numbers are exactly the same.

With Arabic, however, first-year pupils both are expected to comprehend a
language which is read right-to-left, to hold a book which seems to be
written backwards, and whose writing is cursive only, as well as grasp a
language which sounds quite different from theirs and whose numbers—to
them—appear to be hieroglyphics. And they are expected to do this all at the
same time. This can be overwhelming to a beginner as well as a source of
discouragement.

To ask this of a student all at once is to guarantee failure.

A key issue here is the fact that as most Muslims are brought up
memorizing the Qur’an, it seems to have been inbred from a ‘religious’

perspective that Arabic must be memorized before understood. In line with
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this view, students are drilled to memorize grammar rules and charts before
understanding the principles behind them. They are not able to use them
practically. Sadly, most often they do so without fully comprehending the
general rules which must be learned first, much less the more specific
lesser-understood details which are the foundation of the general rules.

To initiate learning with this mentality is to guarantee failure.

Present-day Arabic language syllabi have either a strictly grammar-based
system or just the opposite; a communicative, grammar-free method. A
medium between those two is necessary. A mean between these is what the
Madinah Arabic Course for Children has accomplished, and what this
module is about.

We produced the PowerPoint presentations! mentioned in this module
especially for children based on the methodology of the enormously popular
Madinah Arabic Courselg ‘nablzll 3 5_;};3\ 520l _~3 >which has been
practiced for almost a half—éentury tl{roughoht the world. We fashioned thid
module for first-year students (approximate 7 years old) with the intent of
having them hear, use and respond to Arabic, in Arabic, as a living
language, before even lifting their pencils, before even reading a single word.
They begin to think and speak in Arabic.

! My sincere thanks to both Puan Norina from the Kelantan Education department as
well as Puan Aidah, (past) headmistress of Zainab (2) government school [Sekolah
Kebangsaan Zainab (2)] Kota Bharu, Kelantan, Malaysia for making this module a
reality by introducing Dr. V. Abdur Rahim’s system into the school.

Special thanks go to Ustazah Azma Mohamed binti Ghani for her support, time and
effort during these years (2008-2015).
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This Module

Our goal in the first four months of Year 1 is to prepare the students
verbally and communicatively to enable them to enter Textbook Level One.
The PowerPoint presentations contain the book’s words in pictorial form. By
preceding the physical book with these presentations, students learn
verbally and visually without the pressure of having to read. They enter
Textbook Level One having already covered everything in it as a spoken
language. In addition, because we are teaching them calligraphy writing
skills and reading skills simultaneously, they start the textbook (after the
first four months) reading words they already know, hearing Arabic they've
listened to for a third of a year and responding to a language that is alive
and real, a language that is as simple as it is applicable.

As you can see based on the chart on page 5, there are five elements to be
taught, each of which we’ve sub-categorized into five teaching principles (see
below) whether it is in book or PowerPoint format2. This module shows the

approach to each principle we were able to use successfully.

These five principles are : (Assuming a 3-hour per week time frame)

1. Aim :

The intended goal and purpose for each phase.

2. Time :

Duration of teaching each element as well as the starting and
finishing points of each book. (See chart on page 5.)

3. Technique / Methodology :

Step-by-step procedures explaining the technique and methodology of
teaching each element.

2 Note that | say throughout this module ‘PowerPoint Presentations’ when in fact they
have been converted to ‘Flash’ format. These can be downloaded at www.Taha-
Arabic.com under Dr V.'s Books then Children’s Books (http ://www.taha-
arabic.com/p/first-level-childrens-book_19.html) As for schools without LCD
projectors, all the mentioned presentations are also available in PDF format, which can
be downloaded, printed and used as flashcards manually.
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4. Words / Phrases :

Words the children should be able to recognize, understand and be
able to respond to orally. The teacher is to use them extensively and
repeatedly throughout the first year so that eventually all pupils will
understand them without hesitation. Note that teachers who are shy
to speak Arabic (a sad, common trait) are guaranteed to convey those
feelings, albeit unintended, to their pupils.

5. Technical Information / Tips / Common Errors :

Grammatical points often misunderstood by teachers themselves, as
well as additional information and procedures to guide the teacher to
help children see these points in a light they can comprehend suiting
their age, in sha Allah.



Some Advice Before You Start

(1) Repeat, repeat, repeat. Repetition is essential. “Repetition is the mother of

education.” - Jean Paul Richter (1807)

(2) Start with something simple and build upon it. For example, in the

initial weeks ask the students questions such as "Who would like to
read?" in their mothgr tongue, but have them respond in Arabic merely
with the word "I" (\—ST). Keep them doing so for the first two months until
you find them responding naturally with (\_ST) without even thinking.

The next stage, is to have them respond to questions by adding the word
"want" i.e. "l want to." (.fk-gj UT).

Months later, if you find them responding with (.fxg JT UT) comfortably, add
verbs such as "l want to read/write/sit/leave/go/ etc..."

Too often children are asked to memorize an entire sentence from the
very beginning. This leads to a major problem; memorizing without
understanding.

(3) With the exception of a pencil (and a fat, thick one at that) for the

calligraphy writing, students need to bring nothing to their classes for
the first four months. All the teacher needs is an attentive student.

(4) Think “Pressure-free’. During the PowerPoint series do not use the

blackboard. At this point, we only want the children to listen and
respond. All mother tongues are initially understood this way long before
the children are asked to write. In fact, asking them to try to read, write
and comprehend what they are saying, not to mention in an unfamiliar
language, is overbearing at this stage.

(5) Be active and unpredictable. Be dynamic. A bored student does not learn

well. (But you know that.)

13
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[1]
The Arabic Alphabet Reader IQRA’ J\3

|2 PowerPoint presentations|’
Aim :

These 2 PowerPoint presentations are concise equivalents of the ﬁrgst 2 parts
of Ustaz As’ad Humam’s famous Qur’anic recitation book : IQRA’ ‘:_ET“. It is
not meant to be a substitution for his series, but rather just the needed
basics to enable the students to read the Textbook Level One [4]. Children
will still continue learning his wonderful series in their Qur’anic recitation

classes (in Malaysia known as ‘fardu-ain’ classes).
Time :

1 hour per week for 4 months; starting at week 1 until week 16.

week 2 4 & 8 10 12 14 16 18 20 22 24 26 28 30 32 34 35 38 40 42 44

[ 1’]‘: Arabic Alphabet Reader
(Two presentations)

7} > oo bt - > S
= = =] = 4 [e] ]
=

(1stand 214 presentations) Technique / Methodology :

Using the LCD projector, the teacher flips through the letters while calling
on the class as a whole, in groups or individually. We have had the students
form a line in two’s, whereby both students have to read each letter/word at
the same time. These are first-year learners. Get active. Get hyperactive!

Perhaps the biggest concern here is merely to eliminate boredom.

There is often a large gap in the students’ levels; some can read already, and

quite well, others cannot read at all. I recommend concentrating on the

3 As these presentations are rather long, we separated them into two; the 1% for letters
in their jsolated forms & &) similar to As’sad Humam’s first book. The 2" is for
letters in their connected forms (sl>), similar to As’ad Humam’s second book.

4 For those unfamiliar with this system, please see pages 46-47, and pages 49-55 for
more details.
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weaker student, or pairing a strong student with a weaker one to encourage

peer-to-peer learning. The class, however, should grow as a whole.
Words / Phrases :

As this class is for basic letter recognition, there is no need to press the
students into memorizing any grammatical terminology above their
limitations.

Please stick to only basic phrases mentioned in the other sections such as :

3

-0

\ . o, o £ - 2o » /:ﬂg/iﬂ
(=60 (%) leinat (1) el b (Y) %;ji/‘fi )

(1rst presentation : The Letters Isolated : 73 slides)

g o . .
. As mentioned, we followed Ustaz As’ad Humam’s IQRA’ | 2| in its basic
order which is to teach the letters in their isolated forms. (See samples)

Cl LAl

(2nd presentation : The Letters Connected : 209 slides)

e

—

L J

>

-\

. After this, they then follow the combinations mentioned here, making sure

all combinations are met. (See samples)

~ 7 7~ p
- .« % o
J uﬂ o3> ()
Y, —
7~ 7 _ rd
P . .
7~ L r ] PN ! 9; OTUW(*)

t\

- -
CL? \_9; : (\_/)/c_f_ﬁ\ﬂé(’f‘)
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ity

I

P
‘]0 ~ f. g . .

ﬁ L e

2 ¢ -

7 - rd
Lillay | Cndo || g
&

- 7

A2

w - -0

& a8

o) 3}.:.&!”\ (®)

(&) A% (1)

. Be aware that teachers themselves often mispronounce the following sets

of letters :

ol

b

< up/.b/.: u»/u

!
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[2]

Arabic Pictorially and Orally

|3 PowerPoint presentations]
Aim :

These 3 PowerPoint presentations contain the words to Textbook Level One
in pictorial form. By preceding the book with these presentations, they can
enter the book having already learned everything in it verbally and visually.
And because we are teaching them the Alphabet Reader [ 1]simultaneously,
they will enter the book reading words they already know, hearing Arabic
they’ve heard for four months, and are capable of responding to a language
that is alive and real.

Time :

1 hour per week for 4 months; starting at week 1 until week 16.

week 2 4 © 8 10 12 14 16 18 20 22 24 25 28 30 32 34 36 38 40 42 44

Arabic Pictorially and Orally e
(Three presentations)

(2]

Jan =
June ==
July =
Aug =+
Sept <+
Nov <4
Dec

Note that these presentations should be timed to finish roughly at the same
time as with the Arabic Alphabet Reader (T }T) presentation.

Words / Phrases :
RPN VNP K UNS L el Ly G5 L (Y) ila Lo (V)

el L ()

(1tst presentation : 32 slidesS) Technique / Methodology :

Name each picture in their own language, and then have them repeat it in
Arabic until it overcomes their first language. There are no written words in
this presentation. We are teaching them the language in picture-form only.
They are not required, and should not be responsible, to read at this point.

® This presentation represents the first 6 chapters of Textbook Level One [4].
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In the very first class, start with the first slide; a picture of a house (See
samples below), and say in their mother tongue : "Class! This is a house. In
Arabic we say : Zﬁ_a_) Can everybody say that word?" Everyone says loudly
and clearly : ‘:}:,\_:_:1" They say it (with tanween : ‘bait-un’ /:}:—3—: and NOT with
sukoon on the end ‘bait’ ©—). Then, have them repeat the word as many

times as necessary until they can say it without difficulty.

Then, show them the next slide which is a picture of a mosque, with the
same repetition as before until they can say it fluently and without difficulty.
Then flip between each picture for which they say :

28 o A8 o - A o A8 o - 28 o A8 o -

Once you feel they've mastered these two words, then say to them in their
mother tongue (going back to the first slide) : “I want everyone to say : This

A or

is a house, but in Arabic. We say : . ila”

Then they should understand—by translation—that « &7 \ia” means “This is
a house.” and likewise “. A 1\»” means “This is a masjid.”

-

The same steps are followed for the remaining words like i}»\.«f and ;b

Then, slowly, carefully and meticulously, you start to wean them away from
their language, and use only Arabic.

A key principle here is to speak slowly (with proper pronunciation, of course,
as well as intonation) and to repeat. Repetition is the most important

technique of them all. Repetition is essential.

Next, teach the phrase “¢)i_» L” and emphasize that it is a question by your
vocal intonation as well as body language (shoulder shrugging etc). Teach
them to say it repeatedly, and explain the meaning in their language. Then
you show them the house picture and ask them “$lis Ls” and have them

2 o . a8 o -
answer “.cw 14»” and do the same for Joews,

-

Very simple. Very, very effective.

20



Next, apply the same technique with “Slds & to teach them “;'_;5” and “Y”,
until you feel they are responding naturally, without thinking about it.6

Next, apply the same technique to teach them the word “and” with groups of
pictures, (see samples) or by switching back-and-forth between different
pictures.

Have the first row ask the second row “Sld» Ls” and they respond. Have half
the class ask the other half. Make them respond individually, in twos,
threes, in fours, in groups, and the whole class. Be imaginative. Get them

involved.
The above mentioned can be done in two classes.

The same techniques and principles are carried out teaching all the pictures
in these two presentations in oral form, but now paying particqlarly close
attention to the words indicating ‘close’ and ‘far’: o-}‘_&/ 1il» and EJ»_L// s, (See
samples)

The short video within the PowerPoint is merely for a break to retain their

interest (kids get bored quickly). (See sample)

\

-
e 2a

| Lp

AN

[ s 0 - 0

After the first month, start adding in phrases like lsj->-‘ s » and JOREREY

6At the end of this module there are additional ideas related to this. Please see
‘Additional Comments’ section, page 43-47.
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Words / Phrases :

The following are all the words that are represented pictorially in Textbook
Level One [4].which they start (in month 4).

A2 pg
0 2 iao djuowu MOM\ o U o Lbb o Mo LS o Mw

Ouooﬁodwoowoboub J_A_._{ J_._"z.:aoo)m c\_)a_: L;"“ojf

-
w

_./ o ;;//; O”///;
A.A—A—AL'“' JJ MJJ\A

These are the recommended phrases you should use and continue using

until they are responding/reacting to them naturally, without resistance.

s ) \°,__1_3T/Z LT (v ¢ limb(y) .o gt i'T/%E_;T ")
\/oﬁ“i Mo - }!/: .\/

Ll LS_U_e\/\j_a\ N oo Mla (0) Ll s (8)

| k11T () !@,J/!VJ M) e 1 (V)

L il yois By sl E L) Ol L () )

¢ m ol 100 (Vo) i_,.wmuﬁ’is.,mu»(\i) ?;J.f&\b(\v)

LIy Seaasl/ses st (v vy

Technical Information / Tips / Common Errors :

. To keep them on their toes (and avoid boredom), you can pretend to make
one of them a ‘teacher’ who stands in front of the class and he/she says :
“¢ld» Ls” while the class responds. You (controlling the laser pointer
changer) change to the next slide. The ‘teacher’ says : “$lis L” to which the
class answers accordingly.

. Very often, teachers, while reading as slowly-as they should-may
accidentally read words with incorrect vowel elongation.

An example of this is :

A8 or -~ Ve
ROBRC UL

Teachers—unaware—as I myself have done, may read it like this :
O sy ST

Similarly, the following two words; Ul and 97'\_‘.&5 have specific rules :

22



0 \—j is pronounced (ana) : d‘/ when followed by another word. However, if
it is not followed by another word (i.e. if we stop on the word L—’\) then we
read the final alif (anaa) (-\»Jb)

0 olla which is pronounced : @-AM when not followed by sukoon (0 j.{_w)

fx;Jb ) )
alesds 4= Al ods
However, if it is followed by sukoon, then the extra yaa is dropped.

o.b.b- 4,....4.>J" 2 \o.x_b

Only the first situation is mentioned in the book.

Note the subtle difference between the following which is difficult to
translate :

glils SolasT -
s 1ial —y

The first $14_1» f_)\;/ST means; Is this a book? (Literally : Is it a book this
(object)?) as opposed to being a pen, or a ruler etc. L.e. : What is this object?

The second $oL:S 112l means; Is this a book? (Literally : Is this object
(called) a book, or that object, or that one? l.e. : Which object is called a
book?

(See also : Page 69 of this book.)

Keep in mind the fact that the first pictures they see which 1nd10ate

femininity are those which are referred to in Arabic as ‘real feminine’ <o §»

28
- 5-'

(A Children can distinguish naturally between feminine nouns like
i_bL and masculine nouns such as s ,le. (See samples)

(This is & )

There is no need to emphasize that :\.:Jab is feminine due to its ending in
ta-marbootah (8) because at this stage they are not reading a book! All
they see is the picture. In fact, even if they were reading (as will be
mentioned soon), pointing out something so obvious is to make children
think from the beginning in a technical manner that is neither on par with
their level nor their surroundings. Teaching a child &b is feminine due to

23



its ending in ta-marbootah (¢) is similar to telling beginner to the English
language the reason Miss America is female, is because of the word ‘Miss’!

This is one of the numerous benefits of learning Arabic initially in picture
form only; the language portrays the grammar not the other way around.
Likewise, words such as (‘ /mother, (p ,4 »/Mary and w‘ /sister are certainly
feminine, but all lack ta-marbootah (s).

Pictures of Spiderman and the like are for entertainment only. (See
samples)

(2nd presentation : 36 slides7) Technique / Methodology :

In this second PowerPoint presentation, the words duck/4k; and cow/ 01.15 are
both shown in picture form. (See samples) Inform the students that both are
feminine because they have the meaning of something feminine; laying eggs
and producing milk. This idea is very acceptable to children. Most teachers,
unfortunately, will point out they are feminine due to ta-marbootah/s.
However, this is incorrect. The ta-marbootah /& here is actually for
singularity 3\ }\8 Once again, this is the benefit of learning Arabic in pictorial
form before reading Arabic text. (See samples)

A common mistake (although outside of the scope of the children’s book) is
to use the dual form and say O\, 4 or oLk,

As mentloned prev1ously, feminine nouns in Arabic are either ‘biologically
.u/)\

feminine’ / u‘""‘“" <— 3 such as females of both humans and animals, or

507, ”é,«

‘grammatically feminine’/ u“"‘;' ¥ Ciss. The two words briefcase / i~ and

Th|s Powerpoint presentation represents chapters 7- 11 of Textbook Level One [4].

These belong to a category of words known as : u_’w:- w;- V—w\ which is usually for
animals and plants and fruits. Other words in this category are :

2 G et G s s Al as sl
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Mmoo 8

ball/s S are avoided until the very end of the presentation. They are avoided
because in picture form they have no ‘common sense’ or ‘intuitive’ reason to
be feminine. In fact, we have told students early on—accidentally—that
briefcase/4w2> is feminine, and they’ve denied it. Remembe};, when shown in
picture form, there is nothing to indicate that a briefcase/42> is feminine.
Avoiding such words is a must for children, or similarly, all first-time
learners. In fact, you will find most books including these types of words in
their introductory levels which only confuse students from the very onset.

The sound file is to ask the children “What (animal) is this”, even if it is in
their mother tongue, but with them responding in Arabic. (See sample)

Sl L
2000

The words &> and &L are to be repeated until the students fully
understand their meaning. We have found that some students grasp these
ideas only after a full seven months. (See samples)

LR
f“ji”irm i

L

(34 Presentation : 36 slides) Technique / Methodology :

This third PowerPoint presentation is merely the words of the book. This is
to familiarize them with every word that will appear in the book. This should
be presented a week before entering the book. (See samples)

A _— = 8 B,
b9 5r || S | AL
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A final note regarding these presentations

During the use of these presentations I have found the child in me come
out. As selfish as it may seem, these presentations, as it turns out, are as
much for the teacher’s benefit as they are for the student. I can exaggerate,
make faces at the kids, tell a joke or two, or just be plain silly. These kids
are in your hands for the first time, so the last thing you want it to illustrate
the language, or any subject for that matter, with difficulty.

Remember : There is no pressure on them to have to read or write. All you
need is to keep them interested, eager, and curious. There is no book to
fiddle with, nor a whiteboard to look at. You need not sit at the teacher’s
desk (I seldom do). You can roam the class with the laser pointer in your
hand, and all they have to do is look at the screen.

It should be as fun and easy for you as it is for them, and twice as
enjoyable.

So...enjoy.
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[3]

Arabic Calligraphy
Arabic Letter- SklllS/

L 80

ch_)p(\\\Qgpe)\d_) cb_s_d

Aim :

To teach the Arabic Alphabet methodologically taking into consideration the
letters in their initial, medial, final and isolated forms. Please note that the
book purposely neglects flowery styles and/or advanced calligraphy which
would be exceptionally difficult at this point. (See pg 43.)

Time :

1 hour per week for 11 months; starting at week 1 until week 42.

week 2 4 © 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 42 44

Arabic Calligraphy T T T LS T T e T TN R R R ST MTET !
EBJ-UE,WMm PR parkione T PartTwa: | Thirée] Four |

Technique / Methodology :

Note : This is the only class which they are required from the beginning to
bring a pencil and eraser to. I strongly recommend thick, fat pencils. They

are easier for children to hold.
The book is 55 pages long and contains four sections :

(1) Section One (pages 13-26) : [6 months; from week 1 until week 24] :

Summarising the steps in the preface of the book, the teacher draws slowly
and repeatedly the letter on the board. Then, he should have them trace and
write only the 3 large letters. These letters, printed in outline form, are for

the student to trace and get the feel of drawing each letter. (See samples)

Caution : We’ve found several children leave these outlined letters blank and

start with the third empty box next to them. This is wrong.
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Insist they draw properly by making them erase any poorly written letters. If
written well, then they draw the next two boxes leaving the lines below them
blank as they will do it during revision.

During this first stage, have them draw the two letters on each page per
class until part one of the book is completed.

When they have finished part one (pgs. 13-26), have them revise it, letter-by-
letter by completing only the first line under the large three.

When they have finished that, have them revise the section, letter-by-letter
by completing the second line for each letter. When they have finished that,
have them revise it again. This time, letter-by-letter by completing the third
and final line for each letter. (Remember; repetition, repetition, repetition!)

i | 3\/Dhaad
S

_»
_~

d . g )
3L/ Dhaad | ~| 3.»s/Dhaad
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When section one has been fully completed, (roughly 6 months into the first
year) the teacher should start using the blank pages at the end of the book
for dictation/sd|. Read aloud single letters only and have them write them
in the boxes provided. This can be done in the final ten minutes of a weekly
lesson and should be done using only letters. Let them know that mistakes
occur often and that it is normal to make errors. In the months to come,
they will master this. It will take them time to differentiate between letters,
particularly L/ R é/ T, u”/ & and b/ )‘/ 3, It is quite normal for kids to make a
lot of mistakes so don’t be surprised. It’s important to be patient with them
and encourage them as well. The benefits of this simple exercise are

enormous as we have discovered. (See samples)

‘ ‘ ‘ ‘ ‘ ‘ } ‘ (1) Oral Exercise : Isolated Letters
—-i‘ a

(2) Oral Exercise : Connected Letters

(2) Section Two (pages 27-38) : [2'2 months; from week 24 until week 34] :

Have them write the connected letters after watching the teacher write them

on the board. There is no need for completing only half the exercises as was
done previously in part one, as we have added repetition within the letter
combinations themselves. (See samples) Once again, the traced letters are
there for the students to get a feel for each word. They should not be left
blank.
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— leglog! 4
B . E

sz -..—--.-| NP A Y P

- el it | ! |JL'| | |J'-‘!_,

(3) Section Three (pages 39-46) : Difficult letters. [4 weeks; from week 34
until week 38]. Follow the same steps as mentioned before. (See samples)

ANV
: || SDAAQNYY

: N’ SN /

——1 A Y =y ., J .f ™

(4) Section Four (pages 47-50) : [4 weeks; from week 38 until week 42]. Now

they are writing full verses of the Qur’an. (See samples)

Earrrar—r AN 65

,,,,,, A NS0T T A TS &
e |,
preicnpabampnagony | L I pdd 23 g8y 20 204 05
: Le i
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Words / Phrases :
PRI P oz}cg '?// 28 - P
/C_»\ ) RE YRR Lﬁr.a\/c.a\ (Y) UD/W Is (V)

?i},xn s L (1) AUl 5 (o) RERIRE PN
Bl b e o (a)y CAL ORI (A S s T L)
WIS

When asking the students “?i};_;d\ Iila L keep it in mind they are learning
As’ad Humam’s Qur’anic recitation book : IQRA’ T:_“eT. So, allow the students
to answer based on what they know. For instance :

LV BRI A AR U
It is not necessary to expect them to know (("“" s J->J* li»), as they have
been reading letters with i only.

Technical Information / Tips / Common Errors :

« The letters and/or combinations at the end of the book should suffice for
common mistakes students make (as well as some teachers themselves!).

. Please note the proper method of writing (&) when connected either from
the right, or both left, and right as shown here :

o “— “
SN S 5SS
6) <)) @4 [€) Q2 @

Students not following this end up writing the ‘head’ of the < incorrectly
as shown below. It ends up looking like a cross between a serpent and a
distorted —!

(The Loch Ness Monster!)

« Whenever you find students writing the letters incorrectly, or just being
careless, make them erase the letter and re-write again. Don’t accept
letters written too small or outside the boxes/boundary lines, etc. (See
samples)
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« We have found that first year students are capable of writing quite nicely if
encouraged. Don’t accept sloppy writing. Let them feel proud in writing
correctly.

. Once again, students need bring only a pencil (not a pen) and an eraser to
class.

« The blackboard/whiteboard should be wused extensively during the
teaching of the Arabic calligraphy writing book.

« We’ve made videos showing how the letters should be written. If needed,
the teacher could have the letter of that day repeating on the LCD for the
students to see while he/she checks student by student.
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[4]
Children’s Textbook
Level One / w
@y BP0 550 By B3N gy
(V) = bW

Aim :

To finally have them read the book which the PowerPoint presentations have
been preparing them for in the last 4 months.

Time :

2 hours per week for 4 months; starting in week 16 until week 32.

week 2 4 ©® @ 10 12 14 18 18 20 22 24 26 28 30 32 34 36 38 40 42 44

Children’s ‘T'extbook S S T T T . S S IS " T
[4 ] - (Level One) 1“‘ Readmg[ 2"" I 3"d

>

Jan
Feb
May
June
July
Aug
Sept
Oct
Nov
Dec

Mar
April

By the time the students enter this book, the PowerPoint presentations have
ceased. They will be studying only two subjects now; Arabic calhgraphy, and
this new book. (See the chart on page 5.) The Arabic reader IQRA’ ‘ ST,
and Picture presentations|2] would also cease.

Technique / Methodology :

As mentioned previously, the presentations were designed to prepare the
students for this book. By this time, their Arabic reading skills will be
enough to start them on the book. The previous presentations would have

taught them the necessary vocabulary for this book.

Let me just say what a sheer pleasure it is to see so many of them grab their
books, open them and start reading; reading with understanding, reading
with confidence, reading with enjoyment, reading with ease, and with pride.
(Smile!)
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This book has 88 pages long and is divided into 11 chapters. We recommend
reading it from the beginning to the end three times; moreover, they should
repeat every dictation exercise.

1st Reading : [1% months; starting at week 16 until week 22]. During the
first reading, have them read two lessons per week until the book is
completed. Allow they to only colour the pictures. Leave writing for later (See
samples)

===

1st Dictation : Read aloud the single words of each chapter (which are

indexed at the end of the book) and have them write them on the spaces
provided at the end of the book. (See samples) Recite the words aloud,
clearly, very slowly and as many times as needed. This can be done in the
final ten minutes of a weekly lesson. Do not use words that aren’t in the
book. The natural transition to the next stage from reading the letters in the
calligraphy writing skills book. Once again, it is quite normal for kids to
make a lot of mistakes in the beginning so don’t be shocked. Remember,
patience and encouragement is required. The benefits of this seemingly
simple drill should not be underestimated.

You should begin using the board, and often, particularly to point out
mistakes in elongated letters (X)) which are quite common, or emphasize

the rules (which are very few). (See samples [sorry for the quality!])
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2nd Reading : [1'%2 months; starting at week 22 until week 28]. Once again,
have them read two lessons per week, however this time have them complete
the first half of each exercise. (See samples)

:]f ) el 3 celtsn (o) ae ¥ : C.IJ“:J'% & 3 (o) &

A
Q- S s e LYy
LR R N I T L T
Bt T A il 0ds s (Y
i Li“l‘.'mlul{"]
dass 0y /
F; e SO 0O 1S Y Y
Q_{@J s el %
B Ll Yeda (%)

RIANE 3 ol 5
£ T ) — [ y—

2nd Dictation : Read aloud basic sentences only. In fact, two-word and three-
word sentences are sufficient. Pay close attention that students often forget
full stops and question marks (which are backwards [in comparison to
English] : §). Point this out on the blackboard. Again, do not use words not
contained in the book. These exercises in the textbook were devised to teach
and encourage, not to test.

3rd Reading : [1 month; starting at week 28 to week 32). Same as before, but
complete the unfinished second-half of the exercises.

< %;')’_ iy i ey faion (i ¥ A el (ol o) ¥
- A ) . A wao ! ;fn‘_._-ﬁ‘a sl @
';‘JJJ_{»‘!C'-?"‘“ g ¥ !
s ). 3l _(\J:ﬂ-t b RTL AR S
g _;J_I];o\‘u_:j‘;u_;‘:_'.un;fu
e (4
doxms o "_...b(\'}“ i J} ‘Jl
. =evoullieo Yolg
(== (Y .
Eod phl £ *“5""'1 sbacaiao o igollie
= o llzo Lo Bye 0l 0
A (€) i |y e (%) ! 2 iy e
— ) T ) ( ——
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3rd Dictation : Read aloud slightly more advanced sentences. Again, recite

the words aloud, clearly, slowly and as many times as needed. We’ve found
that five-word sentences are just fine.

Technical Information / Tips / Common Errors :

« Tanween should be written like this &% as in f;\_{ This makes sense to
children as well as first-time learners. If they write dhammah (li_:'a) once
like this : & , why would writing it tW1ce look so different 28 ? Again,
remember to inform the students that ‘dm and 5 & are feminine not because
of ta-marbootah (¢), but rather because they contain the meaning of
something feminine; laying eggs and producing milk.

Important note :

This first book will leave the student with the impression that all words end
in dhammataani (4#) or dhammah ( # )and that is what we want. What
could be simpler? Note these examples :

.o ¥ M
r‘-"“” Bk "—SL"
R R TP R
L fi bl oj_:_,f A_A_A_Lﬁ
A8 Moo
w JJ} (s (RWS
The student needs to feel there is a 'standard'. To give them words that are

mansoob /< j_f@_» and majroor/ j;—>u at the first level is ridiculously
confusing.

Textbook Level One contains the following words :

« Nouns end in tanween : 85,

. Females name end in one dhammah : £ .

. \il» and EJJ‘S point to masculine nouns.

. o-l-h and JJJ point to feminine nouns.

. Words with (alif and lam : J)) take only one dhammah : (-X->=w»_5\/
. There are no verbs in Textbook Level One nor Level Two.

These rules along with 36 frequently repeated words as vocabulary, make up
this first-year textbook. It also contains large, easy-to-read fonts, effortless,
pressure-free exercises and coloring for fun. As for its exercise book then it
is a unique method of using drills to teach the student these basics, rather
than testing and taxing them.
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I feel I would do injustice if I did not mention that in virtually every Arabic
book I have ever read for children they have difficult vocabulary, complex
verbs / ou\_: )_A A_A_D’\_’ JLx_e\ small fonts size, almost no repetition and perhaps

more than two dozen grammar rules which are used, yet not explained.

Is it any wonder kids don’t learn Arabic?

37



38



[5]
Children’s Workbook
Level One /
A, 350\ ONG)> 5 (p)\m\\ a\o

(V) = DY — @y oxp U 2

Aim :

These exercises have not been designed to ‘test’ the students or pressure
them into learning a certain amount in a certain time-frame. Rather they
should measure how well the students have progressed in reading,
responding, and most importantly, understanding in Arabic, and Arabic
alone.

The fact that they can fill in the blanks, match questions with their answers
and arrange words to form complete sentences—in an all Arabic medium—is
proof that first-years can indeed learn Arabic. Moreover, it is further proof
that the Madinah system is truly outstanding.

Time :

2 hours per week for 22 months; starting at week 32 until week 42.

week 2 4 6 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 42 44
|
[5] H(.‘hildrcn‘s Exercise Book

(Level One)

Technique / Methodology :

The book is 54 pages long and is to be read/used twice; during the first
reading, have the students complete the first half of each page of exercises.
During the second reading, have them do the second half. (See samples).
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Dictation : In spite of the fact that they have been reading only a
select number of words this year, it is pertinent that they know how
to employ them properly, and effortlessly. With this I say : A student
who knows (i.e. memorizes) a thousand words, pales in comparison
to one who knows less than a hundred but can use them. With this
in mind, try to think of as many unique sentences with the given

words for them to write.

Important : Remember, do not add additional vocab.

Technical Information / Tips / Common Errors :

« There are some word combinations which may be difficult to read. These
are very few, but I recommend reading them as they are, and they will
learn in the second year the proper reading technique. One of these is
when tanween (3_3 j_z._f) meets Alif and Laam (J)) as follows :

el st
Just have them read in as it is : a kabeerun al-baabu, and not a
kabeeru nil baabu. This will be introduced in the second book.

. For the first time, the children are asked to write their names in
Arabic, (at the top left-hand corner of each exercise). As it is

common here in Malaysia for names to be complex; please stick to
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using only one name. For instance, Muhammad Arif bin Khalid and
Nur Aishah Binti Qamaruddeen in Arabic are :

2o &

Jﬂ\ﬁswwbj;/ﬂb—ddjbw

However, ‘Muhammad’ for boys is often an addition, or surname.
Similar to this is ‘Nur’ assigned for girls. Neither are meant to be
the first name.

Thus, these two names can be simplified as follows :
Ol -— Jb;jb)uw’”” y

Now isn’t that easier?
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Additional General Comments

(1) One Pupil; One Name

Although just mentioned, I would like to stress the value of referring to them
by one name only. This will build in them a sense of a basic rule completely
lost today among non-Arab speaking Muslims which is : masculine proper
names take tanween as their ending, whereas feminine proper names take
one dhammah. Le. :

s 2 o0

““/u:u/uw dlia [ S [ Ole
As soon as we start adding other names, these rules change and, in turn,
make learning more difficult.

Moreover, seeing as how they have learned already that female proper
names take only one dhammah as their final ending, please stick to using
only one name : AP | & JL& If not, then the compound wb B j—’ leads to

confusion as s is <2Lzs and w\.c is oy CJ_A_M ‘UY uu_db 9 s MRS

SIS

= ﬂaS\ Similarly s ,\s is simply easier than -Ub- e L9 NN

(2) Connected letters and Vowels Marks

(a) As Arabic is written in cursive only, it is enough for children to struggle
seeing letters written in their various forms?9; initial, medial, final, and
isolated. Please do not increase their difficulties by writing with tricky script.
Note the following and avoid them :

Unsuitable Suitable
A !
= SN
4 4
= S
L N

S For more on this, see the preface to the calligraphy book, pages 5-7.
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I know. I can almost hear someone saying :“But these are not incorrect!”
And, yes, I understand this. But this module was devised to help children in
a manner suitable to them. Children can become confused!® when you write :

Olad | uo)-\l\

As silly as it may sound to adults, kids, when reading _~, 2! see alif first,
then meem, then laam. Similarly, when reading 0L.24! they also see the alif
first, then haa, then laam. And they are not wrong. Look closely :

/

So, please write in a way which allows them to see each letter in its fullest

possible form as well as with full vowels :

o !‘/}//)

(b) Have them write with full vowels ( M / ) as well as tanween hke
this : 8%, (as opposed to **). Personally, I feel no need for ertmg 4_>=~45\ -u

such as d)u (i.e. no need to insist on fathah on the a’in —~ le. d)\_ﬁ as

there is sirﬁply no other way to read the letter preceding the Alif u’ﬂj). ]

(3) A Learning Game

A simple learning game is to have them all stand and tell them “;.._5” —an

order-means ‘Stand’ but for boys, whereas “ 2" is for girls. So, point to a
girl and say “;;3”, and if she does so, you say ‘:Why are you standing? You are
a girl!”. The same goes for the verbs “:,»_{_;.-f” and “;_»4_;.-‘\'”. This 2-minute
‘eame’ can break the monotony of an otherwise long: bbring day. We've done
this with a class of 25 pupils until only one remains who is given a small
prize. Remember to extend the madd s on LSJ j—9,, and “@nl_a-\”

1 . .. . .
0 Dr V. Abdur Rahim playfully refers to such writing as SD; ‘Satan’s Device’ as it

prevents both children as well as beginners from learning the language. [See the
article ‘Satan’s Device’ at my Website [www.Taha-Arabic.com] under : Odds and Ends]
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(4) Practice What You Preach

Teachers should try to practice outside the classroom what they teach in
class. It’s sad to see the teacher completely revert to their mother tongue
which inadvertently sends the message Arabic is a ‘class-only’ and ‘non-
practical’ language. Personally, I find myself glowing when students ask me
outside of class, in Arabic :“What is this (called)?” “How about that?”

pointing to various objects.

In this respect, teachers of religious subjects should also use some of these
basic phrases in their classes (such as, in Malaysia, the religious classes :
U 2 2) and to teach recitation.

(5)1,2,3 or g « Jo

Teachers will often get a group to do something by saying :
la 2, 3' UW CQL.‘_;'T 4_)\9-\)11

This, however, is an Enghsh style. I suggest using T s Il This is due to the
fact that numbers (;.\_,J\) in standard classical Arabic are not used without
their corresponding counted items (> )J-MJ\) This countable item, depending
on whether or not it is masculine or feminine, affects the gender of the

numbers. l.e. we say in Arabic :

2 - & & 2 P
U SN 7 oMb A5

So, in this aspect, &0 cd\_u\ «4>| 9 has no countable object and therefore it’s
better to use the abjad (-X>u\)

Co (T e " «s b e () g A (T ¢!

1 Here are two additional points :

(1) The word 2>!sas well as ;)L_;_%T in difference to the numbers 3-10 are not read firstly.
By using the 1, 2, 3..system, this is encouraged. This is a widespread mistake,
which is saying the likes of : &S d~14. This is incorrect, as the proper order is &S
A5

(2) The word oLt is almost always pronounced nowadays ﬁ»;_iaﬁ without any reason,
while 4~1sand £ in spite of being nouns, are read # s =11 [ &L
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(6) Yes! No! Not Yet! ! 1Y POy

As mentioned earlier, in the first few weeks it is fine to ask the students
questions in their mother tongue, but to have them respond with Arabic. We
can ask them questions like :“Do you understand?”. Yet, we make them
respond with : ('_;; or : Y. If applied constantly, this will initiate an Arabic

‘mood’ or environment to the class.

In the same token, a word lost amongst the Arabs today, even though it is
used in the Qur’an, is ‘not yet’, \-AJ With this, you can ask them “Who
ﬂmsheq their work?” Those who have finished say : \_’\, those who have not
say : J. As the months go on start asking the question in Arabic : “?15.'45 b;”
Sadly, this word has presently gone the way of the Dodo (extinct).

Remember; It is far more productive to have children respond in Arabic with
a level they can understand and relate to, rather than merely memorizing,
which is pointless without understanding, or, at least, with no intention to
understand. Put simply; memorization is not synonymous with

comprehension.

o
=

(7) Ustaz As’ad Humam’s!2 Qur’anic Recitation Book : IQRA’ |

The fabulous Qur’anic recitation book (- j"—’) by Ustaz As’ad Humam : IQRA’
\ ,_9\ comes in many editions. I strongly encourage the use of the computerized
edition, not the handwritten edition!3, for the following reasons :

1- The handwritten edition has mistakes such as writing the C“AM 2 on top
of the letter lew s when it should be after the letter ‘LSM' .14 (See samples)

12 . - . o £ } ° {0

In Arabic : V"”f; EESMIE TS

As it turns out, this is not for al/ the handwrltten editions, as | recently dlscovered
4

Note very carefully the miniature® alif —_ in these two words : )_l_¢ and uj_l_.,a

In Qur'anic orthography, if this miniature alif — is placed directly on top of a letter
(like this :3) then only the alif is pronounced as madd/2, and the letter on which it
is placed is dropped in pronunciation. Thus, the word j_Lw is pronounced s,

In difference to this, if the miniature alif is written next to/after a letter (like this : lj)
then the letter is pronounced and the alif is a madd/J_A So, both the letter and the
alif are pronounced. Thus, the word h-)j—l—sﬂ is pronounced u‘j—l—sﬂ. Got it?

Similarly, the word JL;aiwl is pronounced db;vi, and the word C)‘jL;_:» is pronounced
u\)\_‘._w Easy.

* It's called the ‘dagger’ alif (4_:J_>u_>=5\ u_N\) S o Scary, isn’t it?!
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o - f2 Lo . . .
2- The tanween of dhammah Ol used in the book IQRA’ 1 3! is written like
this * whereas the tanween of the Madinah Mushaf is written only one of
two ways : 8 or & (See samples!9)

» < g =
- Pl

P Q’/

3- The Mushaf of the Qur’an (i.e. The written, physical Qur’an) which is
hand-written by the Syrian calligrapher, Doctor Uthman Taha and
printed at the Qur’an Complex at Madinah, Saudi Arabia is so widely
distributed that it has become the standard all over the world. Although
it is handwritten, its calligraphy is so perfect, many think it is a
computer font.

For these reasons, the typed, newer version of (T;_BT) is preferred.

(8) Good Morning!

Throughout the first year and even into the second year, we are presenting
Arabic as if all nouns end in iw->. Let the student think this way as it is
certainly easier than trying to explain to them why J_~_>J\ C\—A—«ﬁ is < )—"L"-"
Since the first year books contain nouns that end only in i >, we see no
reason to let them think otherwise.

With regards to J_oJ\ CL”'“’ in which CL_«a is O_Ua-» J j—’-‘v" it should be noted
that it can also be J_i_;J\ l__,,p in that the origin is J_i.;J\ C\.u,a lia, Here,
Cw is 4.__>J\ and not Q_UAA J s=is. With this, we revert to the i which we
want so much to instil into the student.

1 Specifically, & is for ith-haar_gt-tanween (u—’j—ﬂ—nJ\ )L@Ja\), whereas 22 is for ikh-faa
or id-ghaam (u_,j_ﬂ__i\ rua\ o cLax).
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THE TWO QUR’ANIC RECITATION BOOKS :

(1) IQRA’ 1,3
(2) ‘AT-TIBYAN OL-3))

(1) Ustaz As’ad Humam’s Qur’anic Recitation Book : IQRA’ ‘)-3‘\,

In the same way that Dr V. Abdur Rahim’s Arabic course has become the
standard for %raabic schools worldwide, As’ad Humam’s Qur’anic recitation
book : IQRA’ \/}T, has enjoyed similar popularity due to its simplistic and
clear design. His books have become the staple in teaching Qur’anic
recitation to children in Malaysia, Thailand, Indonesia and Brunei.

His ingenious 6-part series have been used to teach millions and have
replaced all other methods such as (L:J‘-La-J‘ oML&J*) hands down.

For those foreign to this, I present to you a synopsis with samples :

This small, portable book (14% cm X 21 cm/5% in X 8 in) contains 6 parts.
Each part is 30 pages long. Those who have taught Qur’anic recitation to
children can attest to the ingenuous way he brought each rule into play,
step-by-step, in such a simplistic and carefree, as well as natural and
progressive manner.

Here are several samples which give a clear idea of the book’s methodology
as shown here in generous detail :

(1) Part One : the letters individually and all with fathah :

T
o (o
(

(
v e
1

@]
~
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(2) Part Two : the letters connected ® madd of fathah (‘};515\ 3@) :

A= 3D o=l =0 O 3= = e =3¢ § =
- — - - e
o E = s day = 3 e I 4
Y et I i (WL o e L . 2AD =232 o

(o1}
&y
-
\t

T

3

t.‘

L
(
&
&1z
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(3) Part Three : kasrah (¢ ,\MQ‘) e madd of kasrah ( JMQ\ 2s) @ dhammah (("‘45‘)
e madd of dhammah (raj\ 2%), ete :

e 2|6 8 G G | Heseen | &
Shmi-inds ady G 130 gls ses Uy B v VL 32 -—., SO I :Ci;{.\f_}q‘_:‘-.:)
i 0b 25 ol o s b sl Nes g6 Yoa Je6 | 223523 2353 33
ool Tl BT 10 SRS 10 e ey s Qs .: S 20 e XY lote = LfL_;s 35
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o= E & B st aE W ol |8 38 ed e | (322 38 B =
S B R I e B e N R ]
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&

(4) Part Four : tanween ( j—-\-:j‘) ® sukoon after fathah (VJ) e Nuun (d) with
sukoon; with ithaar (u-’ j_-J\ )L@b\) and without ikhfaa’ (s4>]) or idghaam
(PLe3)) [ie. 1 o] etc.
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. 2 & b ol e e A o= = et
-t - | SR d ) Lo
MNat e e s Al e PTG S -
e Ao = — e y‘;{‘; &g ral L% £
= = o —e AT
- oot = o 2 Lo :
-4 ‘j,‘" [ty N Aol .2'19:“:':"',' (O ,H"l,- N o
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(S) Part Five : hamzat al-wasl (J:o}l\ 5}1:&) e ending verses with sukoon etc.

2 ¥ - . b AE . a w e E = R I
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4 RGP Biang 0 il Ry | &3 3
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2t = o 1 B T (R e
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Technique / Methodology

Sit with your student and have him/her read. You read the first two letters; i
and & by saying : ‘Aa’ and ‘Ba’. He repeats after you. If his pronunciation is
correct, he then reads until he finishes the entire page. If he reads
incorrectly, correct him in a clear, slow voice. The first part (the first 30
pages) contain only letters with fat-hah.16

16 . R - :
In all other books I've seen, notoriously isldx_J 5dsL_2Jl and books similar to it as

taught in Pakistan and India, letters are taught letters as well as their vowel points
simultaneously. As simple as it is for adults, first-time learners are struggling with
letters and vowel points at the same time. If you were teaching a non-English
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That’s it!

There is no need to repeat the lines, nor the page, because, as you will see,
repetition is built into the book. By finishing each page, he moves on to the
next letter (one new letter per page), and starts to have a sense of

accomplishment. Do not proceed until his pronunciation is correct.

When you finish part one, continue onto part two with the same principles;
i.e. : He is doing the reading. You are just listening. It is that simple. If he

gets stuck; stop. If you see him frustrated; put it aside. No need to rush.
Take your time, L‘J-ﬁ-m B 619

Note that you must have them read the vowels of the ending of all words and
verses. It is not until part 5 that they will learn the rules of reading with
sukoon © j—giﬂ on the ending of verses.

For best results, this should be taught ‘One-on-one’. That’s why it’s so
suitable for anyone to be a ‘teacher’.

You can go as fast as two pages per day, if he/she is comfortable with that.
Children as young as 6 years old have finished the entire book (all six parts)
in three months in which time they enter the reading of the Qur’an itself,
with pristine tajweed L j—>u/ . Others are not quite as fast, and that is just
fine.

Technical Information / Tips / Common Errors :

« The ‘rules’ are self-explanatory. As shown at the top of each page (See

samples) :
-3 A B A S [

A\ . = = 1p e R - a
co: Jee aeld 3 Aoy pEalls el O T onalitee
5 S - S R - b= L& 8 ¥

. ) : =
1=y | P - = - o et e sl
W ek el M WBdond QiR o P
SE oY aas Z3E 33;..._-; ’q;j:gE Q«.:fc. - i
Y it EE5 P - ot ek gs . X
e Uhy g bl il ad ca) gy Py
fe s - e ¥ 23 07
iy [V Sipas WA 255, NG ic

speaker, you would not give them silent letters to read, or teach them from the onset
that the letter ‘A’ has several different sounds. That is exactly what these books do.
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« Even though the book is in Malay (technically it is in ‘Jawi’ which is the
Arabic alphabet adapted for writing the Malay language) the rules being

explained are self-explanatory. (See samples)

\

I
1

A

|
N

Jawi ——

« For those who wish, we have supplied a translation of these instructions

on our webpage, as well as provide it for those wanting this book.

L';‘—‘)-‘-E - & B
sl - el - g8
Gans S astois
5. A =i
Tk - éigi &k
> @NE R o Y5
O pEEENE O Lulle il

#J:J:uw}n_ﬂlffbdl fé}f_rz
H':m?bdeJM(JJJ_b.ﬂff_r 9 =
';#L:.HE-_,:-: Llr) ¢3S > 19 8 83 E’.—"” =
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-
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BENEFITS

It’s convenient! You can teach your child at home, in the mosque, on a train,
in the backseat or even on a plane! You can listen to your child read while
you cook, clean, do your homework, play golf, or breastfeed!

It’s portable! With its convenient small size (1472 cm X 21 cm/5% in X 8 in)
it easily fits in a purse or a briefcase! It can be stored on the dashboard of

your car or on the T.V.!

No need to have a degree! You can be a housewife (most are), or the prime
minister of a country! You can work at Sly’s Fries full time or be a specialist
in open-heart surgery on the weekends!

Anyone can do it! All that is required is that the ‘teacher’ can already read
the Qur’an. It is that simple! You can be an expecting mother or the Imam of

a masjid.

Take your time! You can teach this week, and skip a week if you are busy!
Read a page per day. Three pages per week. Half a page per day. One whole
part per week. As you like. There’s no pressure to finish anything, at any
time.17 No limits. Take your time and they will learn. Rest assured.

o There is slight exaggeration here. For instance, if you started teaching your daughter,
three pages per week for a few weeks, then stopped for two months, due to
unforeseen circumstances, if you tried at this point to pick up where you left off, you
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FINAL TIP

Keep in mind that if the student cannot grasp the first book, then he may
not be ready just yet. Children differ in their starting ages; some can read
but not write at age 6, others can draw well but find reading difficult at age
7, and so on. If this is the case, as I have experienced, then just give him
time. ‘Expecting’ him to learn won’t change him in the least.

It’s pure pleasure seeing them learn. Enjoy!

WHERE TO GET?

Sadly this wonderful series seems to be known only in Southeast Asia. If you

contact me, I will arrange as many copies as you want to be sent to you.

QO O O

would find difficulty in her understanding and would have to re-start from the
beginning.
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(2) Dr V. Abdur Rahim’s Qur’anic Recitation Book : ‘AT-TIBYAN’ d\.,-;.‘

Although this teacher’s module is geared for children, I should mention here
that Dr V. Abdur Rahim has a Qur’an reading book (- )>J) for adults : ‘AT-
TIBYAN’ OL_=Jl. ’

Although ‘AT-TIBYAN’ is geared for the Indian adult, and more particularly,
the beginner, ‘AT-TIBYAN’ can be for converts also. It does not follow the
traditional Alif, Baa, Taa... order, but rather takes into consideration the
reader and common mistakes prevalent primarily in Tamil speaking
Muslims. Abdur Rahim separates letters with respect to the speech-sounds
in the Tamil language as follows :

1. Completely identical
2. Similar but not identical
3. Totally different.

Although he mentions only one letter, vowel-sign or rule per lesson, Abdur
Rahim manages to present to the adult with all he needs to read the Qur’an
with proper tajweed L j—>=’/ in a simple, concise manner.

Technical Information / Tips / Common Errors :

« The book, entirely in English, is just slightly more than 100 pages and has
one lesson per 2 pages. The lessons are self-explanatory, and even though
a teacher is recommended in the preface, a student can easily benefit from
the step-by-step careful procedure Dr V. presents as shown here (See
samples) :

« It should be noted that ‘AT—’I;IBYAN’ takes into consideration the written
Qur’an (the mushaf (iJL_;ej,a-iJ*)) which is prevalent in India and Pakistan.
For instance, madd 3 in other mushafs is written like this : le, as in (3\;.
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But, following the writing of the mushafs prevalent in India, it is written

. . \ . g\
like this : |, as in (J\. (See samples) :
SRR INTRODUCTION Lesson = P
RS ™
bu bi
v oo & oW
G0 s G o
Lesson 2 Lasson 15
& | s

- - = |J L L
i1 t w - 4’ 1
" . ey £ il I, I M
i el L b b = S
, ) Matey 4 1 he il b T f
S A R ol ales b w? e ’
. s s Aol A g -
o alal alal e 2 2T pag 2 P *
; P e = e
= — '

g o,
« Similar to As’ad Humam’s Qur’anic recitation book : IQRA’ | 28I, Dr V. saves

the difficult rules for the end of the book (See samples) :

s Lessan 56 (A)
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[~ | :
z . .
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s o=, o . \,‘, %\ . Tl
2 7 -
R, v 1A - ',--.llj‘;
b= p 5 }
0 -5 S ) ) J_..X\h O R LI g
- 4 N

also contains numerous examples of mispronunciation

. ‘AT-TIBYAN’
prevalent in the Indian subcontinent.

FINAL TIP
Once again, although the book was written for the adult Indian (Urdu/Tamil

speaking) student, westerners can surely benefit from it. It is very practical
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as Dr V. mostly mentions examples that are real words, and/or actually

from the Qur’an, and not an endless series of letter combinations.

WHERE TO GET?

This is at Dr V’s own website : DrVaniya.com under : Beginner’s Library.
Or : http :/ /www.lqtoronto.com/tibyan.html
You can also contact the Book Publication site : www.GoodBooks.com

Or : Islamic Foundation Trust : www.iftchennai.org
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General Advice for Years 2 & 3

(1) Repeat, repeat, repeat. Repetition is essential. (Did I mention this

previously?!)

(2) Get them to question each other in Arabic. Have them respond to your

questions in Arabic and make every rule alive. The students will only use

the language as much as you demand of them. So, you can just read the

textbook, sit back and watch, or you can make the language animated.

For instance, you can make any exercise into a class activity whereby

students ask one another, as opposed to you asking them. This is peer-

to-peer learning Just have them add (

L) to the beginning, and

voila! You are on your way!

(3) A bored student learns not. (Déja vul!)

General advice to combat boredom include :

Randomly making them write some of the answers in the textbook.
Asking them the most basic questions you can think of to confirm

they understand the sentence. So, if a student reads :

28 Lo ~ - of

O @G e8NS T
You can ask :

88 S0 . . of

e300 LAl ol /e T ) sos i @ 0T ) sl L

This forces the student to think about the meaning. Remember,
children are probably not going to have lots of problem reading. Your
goal is to make sure they understand.

Similarly, ask them to reference any pronoun in a sentence and this
is important especially for pronouns.

Confused? For example, the sentence : L;Lp Q-_f__._fu-) g,_uﬂ ;r’ fi_ﬁb'-
g_,_~_§.¢.5$ Ask them; Who does the (2) in (j—_f-«_«_‘v-) refer to? You may
1:;e thinking : “But of course it refers to (iU/b'-)”, but I've had lots of
students not grasp that. An important sample is in Book 3, chapter
13, page 66 :

2

P Ca I T vy (._i‘ly . g;u \
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64

I ask them, what does the pronoun (;) in (U\f;;) refer to. You’'d be
surprised how many never thought about it, as giving ‘salams’ is so
commonplace, it’s often not used in its meaningful sense.
Have them translate sentences into their own language.
Have them write definitions of some of the words. These should not be
dictionary definitions, but rather, simple and age level approprlate
they can grasp. So, a ‘nurse’ can be “a small doctor” ( 4_._._J¢S\ £ }:»-U\
.)S‘:g:}_iaj\), a ‘playground’ can be “a place children play” (}:;\;{,4 u_xlaj*
.}:J\—ALT 4 }9—;1;), etc. During revision you can ask them :“What does
‘playground’ mean?”—in Arabic :

HESSA S A
and they respond with what they've written.
Trick them. When they read—correctly— }: o V’ ;o Say to them That
is wrong. Read again (like this) : j_._x«a ;p/j.; sz;-T 5 ,a \J._;\ Ue:- i,
This simple tool keeps them on their toes, and reinforces the rules.
Although the lines at the end of the books are for dictation, you can
ask them to write any of the exercises in the book.
The book is free from grammar rules. Keep it that way. Don’t even

think to tell children something like :
Dy ) DLzl

AR PR A

Don’t even think about it. No, no.

Note : It has become my practice to when teaching teenagers as well
as adults to start with the children’s books. I start with the second

book because the first is so very, very basic.

As easy as it may seem, the children’s book, most especially its
exercises, drills crucial points and key fundamentals. These, we've
found, they carrying with them when they start the ‘Madinah Arabic
Course’ for Adults.



Children’s Textbook :
Level Two /

— (@) 58P /3 8,5\ AN gy
JapW

-

-

Time :

3 hours per week for 30 weeks; starting at week 1 until week 30.

week 2 4 & 8 10 12 14 18 18 20 22 24 25 28 30 32 34 36 38 40 42 44

Children’s Textbook
(Level Two)

Children’s Exercise book
(Level Two)

Technique / Methodology :

The dictation of sentences (to be written in the blank spaces at the end of
the book, pg. 63-65) which was started in the first book should be
continued.

Footnotes of the book contain exercise ideas, common mistakes, etc. and are
for the teacher and not to be read by the students. Some of these have
exercises which the teacher can ask the students to write out in the lined
spaces provided for dictation. Keep it simple. The more they get correct, the
greater sense of accomplishment they will feel. Don’t frustrate them.

I recommend reading with the students the entire book through, without too
much detail, to give them a rough idea of its vocabulary and rules. This will
not take long as the book is only 17 brief chapters. This would be the first
reading, and you can easily do two lessons per week. Have the students
write in the textbook one answer per section, or whenever you feel the need
to point out something particular they may benefit from.

During the second reading, they can write the remainder. The reason for
this you should know by now; repetition.
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Students often write alif without the hamza. lL.e. :

This is wrong in more ways than one. Alif is used only as madd (:\—;) of the
fathah which precedes it. In some ways, it is not really a letter in itself. It is
only used for elongation as in : O\_&/uu It cannot stand alone, nor
receive vowel marks! in contrast to other letters such as; waaw j/ ;/ 9 and
yaa ¢/cs/Gs.

Additionally, you can seize the opportunity to explain that hamzah can be
written in different ways, and that they will study the rules for them in the
future, in sha Allah. Write the following on the board :

lel=/s] 5/

As they will be writing in these books during the revision, don’t accept from
them sloppy or illegible writing. Kids can write perfectly fine when we put a
little pressure on them. Al too often it has become acceptable when writing
in Arabic, we need not be too particular. This attitude, if from the instructor,
will certainly reflect on the student. A common example is writing the final
alif of (Jia) above the ‘ground line’ like this : i

Additionally, other languages which have writing similar to Arabic (Urdu,
Tamil, Jawi, Sanskrit) may allow letters to be written in a way that is
improper in Arabic. For example, the Jawi letter (£)) can appear at the end of
a word (i.e. unconnected from its left) like this : X. This is not standard
Arabic writing.

Technical Information / Tips / Common Errors :

. Chapter 6, page 14 : When teaching vj./{f_ij\ ;\—3 as in u—i“"/’ have them
greatly exaggerate the elongation of the yaa. I have founa that when they
start reading the kasrah of a majroor word (Lesson 13) as in : ;,_A_.if_i\ =)
without the mentioned elongation, they tend to confuse the two. Ti'lis

simple preparation helps avoid this situation, in sha Allah.

1 In old Arablc books, the hamza i used to be written without the head. So, in those

books Ju would, today, be Ju This however, is no longer an acceptable standard.

66



« On this note, we've found a common error in their writing this yaa

unconnected as follows :

s [ cais

« Chapter 7 : The word 4:-\ )-U\ appears in this lesson, and for reasons beyond
me, we've found lots of them writing it without the alif : 4> ).\.H

. Chapter 8, pg. 24 : Note this when reading the section “:\_;jﬁ\ J;.;J\ C;fp”. I
will write on the board the following sentences. Then, I will make the
students write them in their books and read them aloud :

¢l s ‘5.,?‘; P X
}g - w

s ils oy Sl
?}G:_?;id\ Lo :fjixij\
(3\;;3_?;,9 o) \/Jﬁ; H)W‘ : Q_S/Ua.i\

« The badal (JJ-J\) (combination of a title and then a proper name, or similar)
is mentioned in the book such as -X_A\:- B )_n_( -U\ /Doctor Haamid and should
be clearly understood. I teach them using the following methodology and
they seem to understand. I say to them, in Arabic :

B G WIS < N T US PR W R P RS o VPP o RV
cjj_éfiu\\b"j.j}_:jw\;;)fi_fb\h " LTy S " sl
_.,,\_>-” /\j‘r‘_&».sTO/‘)” f\«_ﬁb-jﬁ

This combination of badal (J2J)) appears in the following lessons :

lesson/page phrase

e 10/ 31 wbw/;}"/}g_;_;‘\'
e 16/ 52 AN u—rT

e 16/ 53 Ll 22

It is used more extenswely in the third book. But keep in mind that many
understand : .x_»\;- B j_~5 U1 to mean : This is Haamid’s doctor. This is
wrong. Please do not assume they understand this.
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« Chapter 9 : The word (bbij) is classically used in address form. It originally
meant someone in a position of authority (literally : foreman). It has come
to mean a teacher, although the books here represent its original meaning.
So, a policeman,} a headmaster, a teacher, and the elderly all can be
addressed as U, Tt is originally from the Persian language.

. Chapter 12 : The (J!) predominantly used in the book is (Z;;VU* J%~)l). This
is true for the first book also (Lesson 8). Dr V. says? : ]

" LTy SR Y iy o B " 3 (o) Of LWl s L
"5l A oY (- >_1_>u/ 2 e "

However, I find this a bit cumbersome. My experience has lead to believe
that children don’t see it that way. I simply tell them : If a word has (J)),

then use it at the beginning.

.« Chapter 13 : After explaining the meaning of (), the teacher should read
the words preceding it with kasrah loud and clear. Then, have the
students do the same. You can read aloud a word—with (J!)—then they add
the word () and kasrah like this :

VN VAT S SOOI VA B PSSO U Y ¢ PRV U R AR CSON /I S COO

Have them read enough words that they find the kasrah ending after (3) to
be so natural that to not hear the kasrah would immediately be recognized
as wrong without even thinking about it.

If you can get them to do that, then move on to drawing simple pictures of
a house, a mosque, a playground, a room, a school, a bathroom (these are
the words they have learnt so far) and point to a picture and ask Q(\-MA ;)-)T
and have them answer as follows :

Pesd e el il e e o e g fLes

-

Then move on to different questions pointing to the same pictures :

eI B B VO R SN VCSIN VS WX RPN

2 In his ‘Teacher's Manual’, pg 10 : Y+ o «J3Y 55l v.l:.ij\ ity
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The same procedure should be used for other prepositions such as 619 and
.~ and Jl and %\_»T and _> and /cﬁ_mbz, as well as verbs which take
prepositions.
The following was mentioned before, but due to its importance I'll mention
it again : Note the subtle difference between the following which is difficult
to translate :

(el e G e T2 ] e et if -
et Mol 3 2 SRR TR

The first ?iU/b'- S| g}T literally means :“Is it the house (that) Khaalid is
in?”. It is asking : Where is the place of Khaalid? Is Khaalid in the house,

or the school, or the mosque? It is about the place.

The second Sl & JJ>1 means :“Is Khaalid in the house?” Le : Someone

is in the house. Is it Khaalid, or P/‘aisal, or Jamaal? 1t is about the person.
This particularity of Arabic (with T) does not explicitly exist in English.

The words i,n_i»:i_l\ and j_:uU\ are specific. This is probably best understood
in their first language. In English we say :“This is the sun.” So, when

asked, “What is this?”, the answer must be with (J) as follows :

‘ﬂ/f,’“b/‘,u ca"'“e:lla

Chapter 14 : When teaching Zt_fj;ﬂ\ oy, >l BN b4, have them
write examples in the book and ‘check their writiﬁg one-by-one. [ have seen
even older kids with years of Arabic background write the following :

Lol 21/ 205

So get them, and get them early.

Chapter 15 : The word (fu}) really means ‘offspring’, be he male, or female.
Bear this in mind when teaching. Mostly it is used to mean a young boy.

Chapter 16, page 52 : When teaching the first-person possessive pronoun

S, asin: Lr‘-‘-’ and i\/ Y asin: dl_f_a_: have them write several examples in
the book and check their writing. I have found that many, although seeing
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and reading the letters connected in the book, do not necessarily pick up
this idea. Thus, I have seen kids write the following unconnected :

I3 | Siis

Again, get them, and get them early. “If you want to bend the bamboo, do
so when it’s young.”3

3 Malay proverb.
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Children’s Workbook
Level Two / _\Lp,\m\\ QLL)

— \q,) G&‘p\x\\/\x\ cbo,y\\\ d_xk)\ 0»9,:

Time :

3 hours per week for 12 weeks; starting at week 30 until week 42.

week 2 4 & 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 42 44

Children’s Textbook

(Level Two) . NVBeading /| . 2V Reading .

Children’s Exercisebook . | . . . 1 1 1 1 i A

(Level Two) i)
e R s e e R e e e M e ma
c 0 ] — > (<} > [="i] + = > %)
© [7] 1 = © c 5 = Q o [°) ]
= w b= - s 3 = < ] @) = a

Technique / Methodology :

We still have the children at this level do the homework in class. We've
found they are still making mistakes and they require immediate correction.
Thus, we have the ‘dictation’ pages at the end of the book which can be used
not only for dictation, but anything the teacher wants.

Beware of students making the following mistakes (as pointed out in the
footnotes of the textbook on pages 48) :

.g_.,_’:_<.«_“ ul& i)\;’_{
S e S

If they do this in their homework assignments, you can simply correct them
by writing the following :

S e LS -y
LS xS s -y

You will probably find the students writing sentences starting their nouns
with (J). This is the norm, but at some point we want to mold their
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understanding of ( J_Z-}_:J\ J03). I simply remind them in class as well as

write on their homework assignments the previous two sentences.

Additionally if the student—correctly—writes something along the lines of :

Then I mark the sentence as being correct, as well as write :
(._13 Al (3
Technical Information / Tips / Common Errors :

- When forming sentences, it is imperative that the students write a correct
sentence, regardless of how simple it is. Many students start by writing the
most basic of sentences, then they grow tired and progress naturally. Not
many can stand writing the likes of ‘The house is big.’/ J__.f wJ& very
long.I have found that students copy sentences directly from the book.
This, quite naturally, should be discouraged. Let them know that their own
words—albeit with errors—are far more appreciated than anything parroted.
Do not accept from them sentences which are not their own.

. Pay attention to end marks such as full stops at the end of complete
sentences, and questions marks. I cannot tell you how frustrating it is to
see books, by university graduates, revised, nonetheless, by a panel of
people whose names start with titles, and end in letters write, approve or
recommend books which contain a glaringly obvious number of sentences
without full stops nor question marks. Aaarrghhh!

« I have discovered it’s better to show them that (—-) can refer to a
masculine noun, or a feminine one before it becomes confusing to them.
Note these :

-}j—:‘.—?f Lg—:—:‘.—’/ =)
b el oy

- Lesson 10 : Don’t forget that G.JL&/ < \» means take from me such and such.
It is wrong to say : uL\Q\ I ola c.be- L
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Children’s Textbook : e
Level Three / ,, -
— (@) 3PN ;3 gy 5N vy | [

e MEDAH R

For CHILOREN
- fosate "

Time :

2 hours per week for 30 weeks; starting at week 1 until week 30.

If you feel that the children can do the homework at home, then use the
class time for a final revision (See chart below : 3rd Reading (if needed). If
not, then the exercise book would be as shown. As we said before : these
times are not meant to be inflexible. Experienced teachers who are aware of
the class level as well as individuals, are most welcome to set up the
timetable to what they feel instinctively is best for the students.

week 2 4 & 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 42 44

Children’s Textbook
(Level Three)

Children’s Exercise book
(Level Three)

: 2t - : il 1f$t Read"‘g I G 2nd Reading g Reading lif neadead

Jan
Feb
June
July
Aug
Sept
Oct
Nov
Dec

Mar
April
May

Technique / Methodology :

The dictation of sentences which was started in the first and second books
should be continued. At this point, I would have the teacher choose 2 or so
students to read from the studied lesson several sentences rather than the
teacher himself read aloud.

Again, the footnotes of the textbook are for the teacher and not to be read by
the students.

As mentioned in the previous section, the combination of a title and then a
° 4

proper name is mentioned in the book such as ii_fb- 3 j—fj Al and should be

clearly understood.
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This combination (J2J)) appears a lot as in the following :

lesson/page phrase lesson/page phrase

e 3/5 U ) «2/5 oy sl

e 3/7 BV ECRE R i\ e 3/10 i 855l
e 10/ 48 ?L&.gﬂ'i‘*\ e 10/ 48 J;&euﬂjd%_ij\é;

Technical Information / Tips / Common Errors :

. Lesson 2, page 6 :
The word (J—yj}) here means : classmate. It can also mean co-worker. And
although the word does not appear in the book for the children, it does
appear for the teacher :

°

al. a5 ) \M K LT Ly [ QOEIZLT Ly g,_SUa Jf :,H;Cw\ Jt.

CT e

I mention this because many think that the word (co-worker/ J—;fj) means
(friend / 3:205). It does not.

. Lesson 4, page 17 :
Two points here :
(1) Point One :
The pictures here are to be read with (J!) and read with full Vowel points :

-

g.....hﬁ/g...ab W%w%]

o WA o PP ()
e (MAS iabt w%y“’(*:

eJs W™ 3y

bl s et b (6

9@%

J()

e A ()

?iL':.A v

So, the first exercise would be read like this : g.,.x.l.o..j\ k;\ | 5l w:
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(2) Point Two (Two Stages) :
Stage One :
In Arabic, when we ask :

B a8 . T . of
L. o mT o8
...the Jsb is doss.

When we answer, however, like this :

ol U T

0 & A2

_.then the Jsbis j1ius ol
As this is the first time the students will see verbs, it is imperative to get
them used to answering with J_a_a_m}# j—n—&-sﬁ I cannot emphasize the
following point enough. Children, like the sponges they are, absorb and
comprehend this without giving the least thought as to where the ‘_)-f\é is.
In difference to this, when teaching adults, they have a difficult time
understanding this, and ask “Shouldn’t I use KA again?” or “Where is
the J=L?”. If you try to answer the technical aspect of this question, and
explain J_a_:_m: j;_M it becomes confusing. This is because in English, I
assume other languages also, you must mention the pronoun :
Where did Paul go? He went to the playground.
To secure their understanding of J_a_;w}# j;a_m@ I recommend drilling them
the following additional oral exercises. We have found them miraculously
beneficial :
Tell them you are going to ask them some questlons and you want them
to answer with : M\ a.;‘ <R3 or M\ J* Ce23. Do not allow them to
answer freely.

Now, ask them :

8 e . 2 /,/05

flazws 23 U"\ ¢

O

Here, the phrase « L is the student’s name you are addressing. The

student answers with :

ol 1)
and not

o 9 ME. 8 . 7
Aeand) L) deesee U
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Then, do the same but with the feminine verb :

2 - P
fiidle cad Q.i\ ¢ L
.:b.:.»:d\ J) oAb
and not

° A2 -
el L) Al SR

Repeat this, repeat this, repeat this (Am I being repetitive?!) until they are

answering spontaneously.

Stage Two :

Next, (weeks later perhaps, and after having repeated the first oral exercise
many times), allow him to answer with any place he chooses; u_xl.d\ Il
or -X>=:~:J\ Jl or uab-,«j\ J! with the answer being :

Al ) Sl Al ) el
Al ) wa ) al ad ) mies

- Lesson 6, pages 24-28 : .
Reading (.. (1_;5!\ L) is a bit tricky. This is how it sounds : V“‘J/ Uil

. Lesson 6, pages 22, 26, 27, and 28 :
(Five Stages) : )
The students see the possessive structure (L>Y)) in five parts/stages ( < i
—» > =) : Note that these are not complete sentences. The teacher should
add a word in front of each structure, or after to make complete sentences
(o-Mzi AJ-Aa-) Here is what we have found to work :
Stage One : (1) page 24 : ;l«)\ oS
Here the student sees the possessive structure (MLDY\) o )-LJ\ utf
Firstly, use colors on the board to indicate the vowel changes which occur

at the end of the words :
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Once they understand this, write the following on the board to show them
how this structure can easily become a complete sentence. Then have
them read the word combinations in the book (pg. 27) following this :

v ° R ‘M
w/):\.u\ |y 2

Cﬁ‘

.58 2
okl GS

The same should be done for each of these stages; show them how to make
complete simple sentences. Here are some of the sentences you can make
by adding only one word in each of the remaining stages.

g 8 8

Stage Two : (<) page 26 : deo>s LS

S e i Db [ Sula D T s el D

Stage Three : (z) page 27 : Qu; oS
?/ﬂx: Q2 " ;u, LS / ¢ —i> (3 L i)\.:f / eels " A i)\.:f
e Ut o aalC Aty e

f

Stage Four : (3) page 28 : Jows)l abs

Camandl 2LE 3L [ el LT s | 5t U
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During the second reading of this lesson there hes an excellent opportunity

to instill in them the following important rule : > JuJ\ \J\_A_A_J\

You can do this by telling them that when a word has alif and laam, then it
comes first. But, if it does not have alif and laam, then it comes later. You
can write the following on the board to explain this :

o)) Al B RWSREA IR WA
§pas ol ol Ay g

You can also do this using these studied words : u” @\9 (b\ ul:- wu
For those who may have forgotten the rule, this happens when the LL,_,_AJ\

is oj_i: and when the J.-->J\ is a5 s,
This is also the case for lesson 7, pages 34-35.

Stage Five : (-») page 29 : uﬂ)m‘ i & 3

kujcgw / uﬂ:w\u,;dw_iﬁjx R PR S

g
B 9

Y YO
.{/ /

AN

Once they can understand this concept of (@L>Y!) they will need to
understand the significant difference between the following two sentences :
. A A ¢, 3
ua: J_A f\_,..dh JJ_»_S\ -
2oy
uﬂr‘ f\—w“ A =Y
The first means : Teacher Hishaam is sick. l.e. The teacher whose name is
Hishaam is sick. (There is only one person mentioned in this sentence.)
The second means : Hishaam’s teacher is sick. (There are two people
mentioned in this sentence.)
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. Lesson 6, pages 29 :
Please explain in their own language, the meaning of this sentence :

Bl ot 3l T ()

Explain the concept of (3,55). There are two; (é}\_nl) and (doew).

« Lesson 6, pg. 30 : Up until now we never needed to explain why words
were class1ﬁed into masculine and feminine as all were ‘biological feminine’
(u—iL:-iL" Eo j.o) So this is a good time teach them that feminine words (up
to this point) are recognizable due to the following two reasons :

(o);\.@.»c\___:vj‘}jj cJ\_xw) ‘f‘) ‘(’-:J; 4_;'_1.3_:?:_‘,.»} Ad_._s\_:&.ﬁd VRS \(\)
S SRR ES RURPUSE £ RV E P LRI

Now explain that there is one more category, and that is :

.;L«:..JU cﬁj_i: A:l:x\u,a AL:Q\L;J.‘DJA) cﬁljaw)«xw\b(ﬁ")

In lesson 11 they will learn the fourth category : Dual body parts such as
the eye and the leg. Wait until then to re-mention these categories.

« Lesson 7, pg. 32 : The simplest and most effective tool to have children
understand the difference between the two following is merely your

intonation :

8w

RPERVARTS
UGG R

You must illustrate this in such a way to have them realize that the second
sentence (the topic of this lesson) is an incomplete sentence due to the
addition of (J)) on the word (uwjli_“). Additionally, they need to understand
that the phrase (;Lz_@-“ J*) turns it into a complete sentence.

If you think they understand after explaining it in Arabic, then explain it in
their own language, but with the same intonation, then repeat the Arabic.

. Lesson 9 page 45, lesson 10 page 50, and finally lesson 12 page 65 : These
three pages mention the differences between :

R G A 1 R
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See here :

S e Ll (s AR RE

¢ 020 « ¢ 020 1.
We say < Sor < &% depending on the situation.
Please note this to the students.
As for page 65, then the sentence to be corrected is :

SooShas @ Lls L

5 ° 50 w ° 50
It is incorrect only in that the noun ( o~ "1y should be (s "),
As forlﬁwlﬂ‘ g}, then it is correct.

. Lesson 9, pg. 45 : Read all pictures with (J!). As was previously mentioned :

H

Csadf cnd/ Coad] Cahd[ Cbd = 4o Py,
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« Lesson 10 : We mention in the footnote the following :
C‘ ss X 2 v

I have found many experienced teachers not able to differentiate between
the following prepositions :

SEIES

So...here we go :

35-5« literally means :‘with, in a place’ as in :

Ol slie | Jus X sh S o
J literally means :‘for, belongs to, to possess, to have’ as in :
Oy o J ) e w.J\ 0.k

@ literally means :‘along W1th together’ as in :

~>\ ?uy\;l;;fj;cu}w / J\-‘SC‘-’H’”’C;"

But these brief definitions do not do justice to the words. Every language
has its intricacies. Please note the following comparisons to get a clearer
idea of how to use these words.

If we say :

o s ¢, 3

J_,A_A_S\ s uﬂ).x_AJ\

it means : The teacher is with the headmaster. i.e. : The teacher has gone
to the headmaster’s office and is with him there.
But,

s - & ¥ 3

J._;,\_«_J\ o uu).x_Al\

...does not have this restriction. He may be with the headmaster anywhere.

Due to this, the word /@» has been used in the children’s book along with
verbs to suggest ‘togetherness’. This is a very natural way for children to
see the light of these words. Note these other examples

Ls;:—lé}c,ml_;- / .u»l:.cceb;ﬁ;l\dl K'Y / '\"L"t"ul“’\"“"“‘/ e
As for (J), then it indicates possession Note the following sentences :
(&L« ) 2l (m“._guucgmuuﬁ
(45 & cmzé} 3t e s o) 2L |
(A Qo @ ggl) e /c/e o aslldl ]
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In this light, perhaps it will be easier to see the differences between the
correct and incorrect usages of (J) and (). (J) is for possession, or, better
yet, connections of a permanent nature.

Note these also :

2 - M

2 ng ° ‘},: oTLA

}}c/ }}o/
5 e Jo- A_)L’ 9)\.3_“«.“ Ju.? .}.,/ /. i:)\_g EJLQ_M"U/
S i) e BRI

e G Je sl DL CES e s sl

« Lesson 11 :
When I teach them this lesson I get them started off right away by holding
one (1) pen while saying :

Soty 205 14 5 1s
Then, I hold two (2) pens and say :

Then you do the same for one, then two books and that is that. Now drill
them. Mention a word, and have them give the dual. Do six or seven
examples. Done. Now read the lesson.

Here I would like to note the benefits of Dr V.’s books : In the lesson onjthe
dual numbers (‘er_;i)\ all the nouns are 1n their marfoo’ form ( C g= ,4)

Teaching a new rule as well as its exceptions ( ) 9 J->uz/ - }*4”") is ridiculously
overbearing for children, which, sadly, is very typical in other books.

Another note is if you notice carefully (pg. 57), in three words, almost every
type of writing form is mentioned :

(Gt s Gt 0501l G050 La By 008
(Ut ool 87200 LYy Sk sy
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(S LT Y Wy S oS

« Lesson 11 : To breathe life into this rule, you can write on the board only
the Arabic* numbers (See sample) then ask them questions while pointing
to a number on the board :

2

(b 4 5 sy S0

« Lessons 12 and 14 : Follow the above mentioned procedure but with
numbers 1-10 :

Gacll
)

4Ac'[ually, these (1, 2, 3, 4, 5, ..)are Arabic numbers. The numbers used in Arabic
books : ... «© ¢ Y Y ¢V are Indian numbers! Isn’t that confusing!
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Children’s Workbook
Level Three / (pJ\m\\ QLL)
8P 53 s SN (gps I

9\930)\3/— @)

Time :

If the children are capable, then give them the assignments for homework. If
not, then do them in class as indicated below, 3 hours per week for 12
weeks; starting at week 30 until week 42. Or, give them the odd numbered
exercises (1, 3, 5, 7, ...) for home, while you do the even (2, 4, 6, 8...) in

class...whatever works.

week 2 4 ®& 8 10 12 14 16 18 20 22 24 26 28 30 32 34 36 38 40 42 44

Children’s Textbook
(Level Three)

Children’s Exercise book
(Level Three) s

1t Reading

Jan
Feb
Mar
April
May
June
July
Aug
Sept
Oct
Nov
Dec

Technique / Methodology :

If it is still being used in class, then the ‘dictation’ pages are in the
workbook.
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Additional General Comments

(1) The children we’ve taught need to be drilled that the following are
incorrect :

el

28 A8
-

w” 70 -

What we want them to say is :

o of 2 ® _ of
NS Ll [ el
8o . S S

s Y. 8 2

RO B SO

(2) We've found students often writing the likes of :

}f// &R W

oS A s

-

...and, although correct, it begs the question :“Who is he?” So stop the ball
before it starts rolling and make them write a sentence previous to it naming
the pronoun such as :

Moos s w o m . om T
.oﬁ..\f‘\._:_z-bbjcﬁ:ﬁa@\.bd\.&
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Muhammad Taha Abdullah is an American convert to Islam since 1989.
He studied at the Islamic University of Madinah, Saudi Arabia in the early
1990's under Dr V. Abdur Rahim. He has nine children and resides in
Malaysia. He has been teaching Arabic for over twenty-five years, and has
written more than 25 books related to Dr V. Abdur Rahim's revolutionary
books and methodology.

About The Reviser

Dr V. Abdur Rahim is an outstanding scholar of Arablc language and
author of the acclaimed \4) L}&LU\JQ L };.3\ A.a.,U 98 "> as well as M,U\ u:jji
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years at the world- renowned Islamic University, Madinah, Saudi Arabia, and
has been teaching Arabic to non-native speakers for 50 years. He is
currently the director of the Translation Centre at the King Fahd Qur’an
Printing Complex. He has authored over thirty books in a range of
languages, ranging from the elementary school level to college, and varying

in subject from recitation to advanced-level grammar.

Please visit both Dr V. Abdur Rahim's website for the Arabic language, and
particularly mine for supplementary material and tips relating to
calligraphy, the Arabic language in general and teaching methodology :

DrVaniya.com Taha-Arabic.com
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About The Author

Muhammad Taha Abdullah is an American convert to Islam since 1989. He studied
at the Islamic University of Medinah, Saudi Arabia in the early 1990's. He is forty-
four years old, married, has nine children and resides in Malaysia. He has been
teaching Arabic for almost twenty years, and has written over 25 books related to
Dr V. Abdur Rahim's revolutionary books and methodology.

About The Reviser

Dr V. Abdur Rahim is an outstanding scholar of Arabic Language. He was Professor of
Arabic for 30 years at the world renowned Islamic University, Medinah, Saudi Arabia,
and has been teaching Arabic to non-native speakers for 50 years. He is currently the
director of the Translation Centre at the King Fahd Qur’an Printing Complex.

How This Book Was Made

This book was created with Microsoft Word 2007. Adobe Illustrator and Photoshop
(Middle Eastern versions) were used for the drawings, illustrations and pictures
which were then inserted into Word. The Word document was converted into a PDF
using Adobe Acrobat Pro version 9.0.

For English fonts, Bookman Old Style was used for text, angd Verdana for footnotes.
As for the Arabic fonts then they are Traditional Arabic (142 J), Wthh I've modified
using a font creator program, and and Uthman Taha Naskh (\J2» J,.a) As for colors,
then bold dark blue for captions, bold light blue for sub-captions, black for text,
and dark green for footnotes. Font size is 12 points for text, and 11 for the
footnotes.

Please visit both Dr V. Abdur Rahim's website as well as mine for additional material
and info relating to the Arabic Language, as well as teaching methodology :

www.DrVaniya.com www.Taha-Arabic.com
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